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LEVEL  

12
Beaks
GOALS
Comprehension
Connect to prior knowledge: Ask students what they know about birds and their beaks.  
What are they used for?

Vocabulary
Focus High-frequency Words: for, from, has, like, this, what, which, who
Focus Content Words: beak, bird, ducklings, fish, flowers, food, fruit, trees, seeds, water

Phonics
Letters and Sounds: Recognise and produce words that begin  
with the same sound: /wh/
Words to Blend and Segment: what, when, where, which, why

Fluency
Model fluent reading of a section of the text differentiating between questions and answers for students to repeat. 
Notice the repetitive parts.

Find out what birds’ 
beaks are for and how 
they are shaped to get 
the food they like.

Before Reading

• Ask students what they know about birds and their beaks. Ask: What are they used for? 
• Guess the title and read it together. Discuss what students see in the pictures on the cover and 

title page. Ask: What are these beaks being used for? On the back cover, which food would go 
with these beaks?

• Help students use the title of the book and cover illustration to make predictions about the 
text. Read the title and the table of contents to give an idea of what is going to be in the text.

• Talk/walk through the pictures. Ask: Is this book fiction or non-fiction? How do you know? 
What is the difference? (Fiction is not true.) 

• Have students notice the beautiful colours of the birds and what they eat. Discuss what the 
beaks are used for on each page. Bring words like beak, bird, ducklings, fish, flowers, food, 
fruit, trees, seeds, water into the conversation.

• Before turning to page 16, ask students what the answer might be. 

Reading the Text

• Read the cover and the title page together. On page 2, ask: Which beak do you think is best 
and why? Look for the tricky word. (different, shoebill) Break the words into chunks or 
syllables. 

• Read the text together, with students pointing to the words as they are read. 
• On page 3, discuss the picture. Read the question together. 
• Got to page 4 for the answer. Find the tricky word in the text. (hummingbird) Break the word 

into chunks or syllables. Ask: What is a hum? Make a humming sound. Why do you think this 
bird is called a hummingbird? (The beating of their wings makes a humming sound when they 
hover.) What is the bird eating? Why does it need a sharp pointy beak? 

• Follow this pattern for each page, discussing the pictures, what the different birds/beaks are 
like and locating the tricky words before reading each page. Notice that every second page is 
the same (repetition). 
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LEVEL  

12 
After Reading

Check on the accuracy of students’ predictions. Invite them to discuss the information.  
Prompt if needed.
• Look at the back cover and match the birds to their food. Were earlier guesses correct?
• Notice the question words in the text. (who, what, which) How do we read questions? Model 

then practise reading the questions on pages 2–3. How does reading the answers differ? 
• Ask how repetition adds to the text. It adds to the flow and predictability of the text. You know 

what might be coming next.
• Students re-tell the text using the pictures on each page as a guide. Discuss the beaks and 

their uses. 
• Discuss the ending and how useful beaks are. What do you think the author’s purpose was for 

writing the book? What have you learnt from this book? 
• How do you think a bird knows which food would suit its beak? Does it try out lots of different 

food first, copy its mother or is it born with the knowledge? Will its beak be the same shape 
when it is a baby bird versus an adult?

• Look at the design on the page numbers. What is it? What does this feature add to the book?
• Summarise the information in a two-column chart with the headings: Beak and bird; use of 

beak for food. Use this chart to re-tell the story, e.g. a pelican’s beak/used to catch fish. 
• Have students look at the index and find the page where there is information about a toucan. 

They ask a partner questions about the index. e.g. What page is the spoonbill on? 

Phonics:

• Write words what, when, where, which, why on the board to practise blending and 
segmenting the onsets and rimes together as a group, e.g /wh/-at, what. Brainstorm more 
words starting with wh- to add to the list. e.g. white, whale, while, whisk.  

Word Study

• Talk about the words for, from, has, like, this, what, which, who. Read them together. Ask 
students to find and read these words in the book. Discuss their meaning in context.

• Find words that start with fr-. ( fruit, from) Discuss the two letters they start with. /f/ /r/ fr. 
Think of more words starting with fr, e.g. fridge, frost, frame, free, fry.

• Listen for the long e in these words: beak, seeds, trees. Write the words on the board. Students 
notice the different spellings for long e. Think of other examples (baby, leak, me, receive).

• Students listen and identify syllables in words and clap as they are spoken, e.g. pel/i/can.  
They listen for one-syllable words in the book to clap, e.g beak, fish. Have students clap two 
syllable words, e.g. cross/bill, duck/lings. Discuss the rule for words with double letters,  
e.g. hum/ming, puf/fin. 

Fluency

• Model a fluent reading of a section of the text, differentiating between questions and answers. 

 Writing

• Have students write a new text using the pattern of the text, e.g. Who has a beak like this and 
what is it for? This is the beak of a blackbird. It uses it to catch worms. They illustrate it. This 
idea could be expanded into a four-page illustrated booklet. Students share with a partner.
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LEVEL  

12
Getting Around
GOALS
Comprehension
Is this book fiction or non-fiction? How do you know? What is the difference?  

Vocabulary
Focus High-frequency Words: around, by, get, ride, run, so, their, up
Focus Content Words: bike, boat, bus, car, plane, scooter, skates, track, train, tram

Phonics
Letters and Sounds: Identify and make rhyming words
Words to Blend and Segment: track, train, tram, trip, truck

Fluency
Model reading of text with expression, noting the punctuation, rhythm and rhyme. Students repeat.

There are many ways 
to get around – in the 
air, on the ground and 
on the sea.

Before Reading

• Read the title together. Discuss how the children are getting around on the cover. Ask: Has 
anyone ever got around like this? (on rollerblades). What other ways do you get around?

• Read the author’s name together. Ask: Have you read any other books by Susan Frame? Share 
the titles and their impressions. What do they notice about Susan’s books? (They often rhyme.) 
Maybe this text will rhyme, too.

• Have students talk about whether this book is fiction or non-fiction. Ask: How do you know? 
What is the difference? (Fiction is not true.) Make predictions about the text from the title and 
front cover illustration.

• On the title page, discuss what they see in the picture. Read the title and the table of contents 
to give an idea of what is in the text.

• Talk/walk through the pictures. Notice the different ways of getting around and how they 
relate to the contents page headings and page numbers. Bring words like bike, boat, bus, car, 
plane, scooter, skates, track, train, tram into the conversation.

• Before turning to page 16 ask students what they think the last picture might be. 

Reading the Text

• Read the cover and the table of contents together. On pages 2–3, ask: What are the different 
ways of getting around in the photos? Look for tricky words like ground. Break the word into 
chunks or syllables, e.g. gr-ou-nd. Students read the text together pointing to the words as 
they are read. Ask: Are there any rhyming words? (around/ground) 

• On pages 4–5, discuss the picture. Find the words train and tram in the text. Ask: How do 
they both start? (tr) Is the photo of a train or a tram? How do you know? Is there another word 
starting with tr? (track) Read the words together. Do any words rhyme? (light/night) Follow 
this pattern for each page discussing the pictures, what the different ways of getting around 
are and solving the tricky words before reading each page. Look for the rhyming words. Talk 
about the ending on page 16. Read the text.

•  Look at the index and find the page where there is more information about a plane.  
Ask a partner questions about the index. e.g. What page is the scooter on? 
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12 
After Reading

Check on the accuracy of students’ predictions. Invite them to discuss the information.  
Prompt if needed.
• What do you think the author’s purpose was for writing the book? What have you learnt from 

this book? What genre is this text? (poetry/non-fiction)
• Re-tell the text using the pictures on each page as a guide. Discuss the ways to travel.
• Look at the back cover. Have students discuss what they would use and why. If they said 

scooter, where would they ride it? What safety precautions would they take?
• Model summarising the text by choosing a contents page heading. They read the related page 

and summarise it in their own words. They share with the class.  

Phonics

• Have students list the rhyming words in the text. They make up more to rhyme with them,  
e.g. plane, train, rain, crane, pain.

• Write track, train, tram, trip, truck on the board to practise blending and segmenting the 
onsets and rimes together as a group, e.g /tr/-ack, track. Discuss the two letters the words 
start with. /t /r/ tr. Find words in the text that start with tr-. (train, tram, track) Brainstorm 
more words with tr- to add to the list. e.g. trick, trap.

 
Word Study

• Talk about the words around, by, get, ride, run, so, their, up. Read them together. Ask students 
to find and read these words in the book. Discuss their meaning in context.

• Students draw a picture of one of the ways to get around in the book. They write the matching 
sentence from the text, e.g. page 14, One day you might like to go on a sea trip. 

• Students find the word it’s on page 4. Discuss the contraction, what the apostrophe is for, what 
letter is missing and the expanded form (letter i; it is) Have students find more contractions 
in the text to expand. (don’t, you’re, tram’s) They think of more examples of contractions, e.g. 
can’t, isn’t and expand them. Discuss how contractions make reading the text sound more like 
the way we talk and make it flow better.

• Students make a web of ways to get around. They illustrate and label and share with the class.
• Students make a three-column chart about the text under the headings: air, sea, ground. They 

sort the ways to get around into the three columns. They use the chart to re-tell the text.

Fluency

• Model reading the text using expression, noting the punctuation, rhythm and rhyme. Students 
repeat after you. On page 2, demonstrate what it would be like to read without punctuation, 
then with. Emphasise the rhyming words. Have students practise a page at a time.

 Writing

• Students write a new text about their favourite ways to get around. They illustrate and share 
with a partner. 

• Some ways to get around involve exercise. Discuss the challenges, e.g. if you have a long way 
to go. Together discuss and summarise the ways of getting around that involve using some 
energy, e.g. walking, hiking, paddling. Students present a summary of the challenges (if any) 
on an illustrated poster.
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LEVEL  

12
Lots of Feathers
GOALS
Comprehension
Discuss possible reasons for the author writing this text, e.g. passion for birds;  
to share information; to stimulate interest.

Vocabulary
Focus High-frequency Words: and, fly, have, help, off, or, they, when
Focus Content Words: birds, dry, feathers, f luffy, keep, oily, tail, warm, ways, wings

Phonics
Letters and Sounds: Recognise and produce words that end with -ing (present tense)
Words to Blend and Segment: flying, hiding, keeping, showing, using

Fluency
Choral reading with students pointing to the words as they are read.

Birds use their feathers 
in different ways.

Before Reading

• Have students look at the cover. Explain that this is a flamingo. Ask: What is the flamingo 
doing? Notice the different shades of pink. What do you know about feathers? 

• Start a Before and After chart. On the left side students make a web about what they already 
know about feathers.

• Read the title together. Discuss what students notice in the pictures on the cover and title 
page. (colours of the feathers, many layers) 

• Ask: Is this book fiction or non-fiction? How do you know? What is the difference?
• Help students use the title of the book and cover illustration to make predictions about what 

the text will be about. Read the table of contents to give an idea.
• Talk/walk through the pictures. Notice the different uses for feathers. Discuss what birds are 

associated with the uses on each page. Bring words like birds, dry, feathers, fluffy, keep, oily, 
tail, warm, ways, wings into the conversation.

Reading the Text

• Read the cover and the title page together. On pages 2–3, ask: What are the different ways that 
feathers are used? Look for tricky words like showing, keeping, flying. Break the words into 
chunks or syllables. e.g. keep/ing Read the text together, pointing to the words as they  
are read. 

• On pages 4–5, discuss the picture. Find the words fluffy and down in the text. Talk about the 
meaning of down feathers. Read the words together.

• Follow this pattern for each page discussing the pictures, what the different uses are before 
reading each page. On page 16, look at the index and find the page where there is more 
information about down feathers. 

• Students ask a partner questions about the index, e.g. what page is hunting on?
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12 
After Reading

Check on the accuracy of students’ predictions. Invite them to discuss the information.  
Prompt if needed.
• Re-tell the text using the pictures on each page as a guide. Discuss the different types of 

feathers and what they are used for and how they help the birds.
• Discuss possible reasons for the author writing this text, e.g. passion for birds; to share 

information; to stimulate interest.
• What have you learnt from this book? Summarise the information in a two-column chart with 

the headings: Type of feather; Use (e.g. oily/slide on ice).
• Ask students how feathers can help us. (Keep us warm.) How are they used for people today? 

(pillows, sleeping bags, jackets) Would there be down or oily feathers in them?
• Look at the design on the page numbers. What is it? What does this feature add to the book?
• Look at the back cover? What do you think the bird is using its feathers for? (showing off)

Phonics

• Write the words flying, hiding, keeping, showing, using on the board to practise blending and 
segmenting the onsets and rimes, e.g. /fly/- ing, flying. Brainstorm verbs with -ing to add to 
the list. Remind students of the rule when the verb ends in e, drop the e before adding -ing.

Word Study

• Talk about the words and, fly, have, help, off, or, they, when from the inside front cover. Read 
them together. Ask students to read these words and discuss their meaning in context.

• Students draw a picture of one of the birds in the book. They write the matching sentence from 
the text, e.g. page 14, Some birds use feathers to hide. 

• Find the word bird’s on page 10. Notice the apostrophe. What does it mean? (the wing and tail 
feathers belong to the bird) Students practise using the possessive apostrophe and explaining 
its meaning with a partner. e.g. Here is Sam’s pen. (the pen belongs to Sam)

• Students find words in the text that start with fl. ( flying, fly, fluffy) Discuss the two letters 
they start with. /f/ /l/ fl Think of more words starting with fl (flame, flow, flip, flash, flick).

• Make a timeline showing fluffy at one end and oily at the other. Find words to go in between. 
e.g. sticky, slimy, rough.

• Students listen and identify syllables in words and clap as they are spoken, e.g. beaut/i/ful. 
Together listen for one-syllable words in the book to clap, e.g wing, tail. Have students clap 
two syllable words, e.g. us/ing, feath/ers.

Fluency

• Choral reading with students pointing to the words as they are read. Use intonation to make 
the words sound interesting and meaningful.

• In pairs, have students choose a spread and read to each other, making sure the words make 
sense when read.

 Writing

• Students make a web “What I learnt about Feathers” with the page numbers for reference. 
Finish the After part on the right side of the Before and After chart to share with the class. 

• Have students make a poster with a partner showing the uses of feathers. They illustrate and 
write captions. e.g. down feathers – keep warm, line nests. They share this with the class.
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LEVEL  

12
Salt of the Earth
GOALS
Comprehension
Is this book fiction or non-fiction? How do you know? What is the difference?  
Make predictions about the story from the title and front cover illustration.

Vocabulary
Focus High-frequency Words: can, good, make, not, out, put, some, when
Focus Content Words: animals, body, eggs, farmers, meat, popcorn, salt,  
sweat, taste, water

Phonics
Letters and Sounds: Recognise and produce words that begin with the same sound: /sw/
Words to Blend and Segment: sweat, sweep, sweet, swing, swim

Fluency
Choral reading with students pointing to the words as they are read.

Salt is a important for 
how our bodies work. 

Before Reading

• Ask: What do you see on the cover picture? What do you know about salt? Discuss the 
different types of salt on the cover. (sea salt flakes, rock salt, table salt)

• Read the title to students and then read it together. Predict what the text might be about.  
Ask: Is this a fiction or non-fiction book? How do you know? What is the difference? (Fiction 
is not true and non-fiction may have photos.) Flick through the pages to check.

• Students read the title and the table of contents to give an idea of what is in the text.
• Talk/walk through the pictures. Discuss the ways salt is used or what is happening to the salt 

on each page. Bring words like animals, body, eggs, farmers, meat, popcorn, salt, sweat, 
taste, water into the conversation. 

• Before turning to page 16 ask students how they think the book might end.

Reading the Text

• Read the cover and the title page together. Ask: What is happening to the salt in the photo 
on the Contents page? On pages 2–3, what are the different foods that have salt on them? 
Students look for tricky words like better, popcorn. Break the words into chunks or syllables,  
e.g. bet-ter. Students read the text together pointing to the words as they are read. 

• On page 5, discuss the pictures and whether students can see the salt or not. Find the words 
can and can’t in the text. Talk about their meaning. Read the words together.

• Follow this pattern for each page, discussing the pictures, what the different foods or uses of 
salt are before reading each page. 

• On page 16, have students look at the index and find where there is more information about 
meat. They ask a partner questions about the index.  e.g. What page is popcorn on?
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12 
After Reading

Check on the accuracy of students’ predictions made at the beginning. Invite them to discuss the 
information. Prompt if needed.
• Students re-tell the text using the pictures on each page as a guide. Discuss the ending. Is salt 

good for us or not? Why do we need some salt?
• Why do you think the author wrote the book? What have you learnt? How much salt is enough 

for us? How much is too much?
• Read the fact on the back cover. Link it to the text and pictures on pages 10–11. Have a 

discussion on preserving fish and meat using salt.

Phonics

• Write words sweat, sweep, sweet, swing, swim on the board to practise blending and 
segmenting the onsets and rimes together as a group, e.g. sw-eat, sweat. Brainstorm more 
words with sw to add to the list. e.g. swan, swamp. Find sweat and sweet in the book and 
discuss their meaning in the context of the story. 

Word Study

• Talk about the words can, good, make, not, out, put, some, when. Read the flash cards from 
the inside front cover together. Ask students to find and read these words in the book. Discuss 
their meaning in context.

• On a piece of paper, students draw a picture showing a way to use salt in the book. They write 
the matching sentence from the text.

• Brainstorm words that end in -lt e.g. salt, melt, knelt, felt, fault, vault, malt, halt. Students 
discuss their meaning.

• On page 13, find melt and discuss how it is used in the text.
• Find the words with the /or/ vowel sound, e.g. for, popcorn, horses. Talk about the role of  

r in this vowel sound. Together o and r make /or/, an r-controlled vowel sound.
• Students listen and identify syllables in words and clap as they are spoken, e.g. pop/corn. 

Together listen for one-syllable words in the book to clap, e.g salt, fish. Have students clap two 
syllable words, e.g. a/go; sail/ors.

Fluency

• Choral reading with students pointing to the words as they are read. 
• Students choose a page to reread to a partner. They use intonation to make the meaning clear.

Their partner summarises what they have read in their own words. Then they swap over.

 Writing

• Have students write a new text using the pattern of the text, e.g. Animals need salt, too. 
Farmers put out salt blocks for goats. Students share this with a partner.

• Discuss why avoiding too much salt is a challenge for people. Bring some empty food 
packaging to school to look at the amount of hidden salt in them. e.g. crackers, muesli bars, 
potato chips, biscuits.

• Make a poster saying too much salt is not good, some salt is OK.
• Have students draw and label things they like that are salty. Include some items that have 

hidden salt that we need to be aware of.
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LEVEL  

12
What Animals Can Do
GOALS
Comprehension
Reading Strategies: Ask students, “What are some of the things good readers do?”  
Model how to use picture, print and contextual cues.

Vocabulary
Focus High-frequency Words: do, into, know, our, see, they, what, who
Focus Content Words: blind, dog, everyone, herd, llama, police, sheep, wool,  
worm, work 

Phonics
Letters and Sounds: Recognise and produce words that begin with the same sound: kn /n/
Words to Blend and Segment: knee, knew, knit, knot, know

Fluency
Model reading of text with expression noting the punctuation, rhyme, questions and repetitive parts.  
Students repeat.

Animals have skills. 
You can see some in 
the pages of this book.

Before Reading

• Ask: What animals do you see on the front cover? What are they doing? (eating and watching 
for predators)

• Read the title together. Discuss the picture on the title page. Ask: What are these animals 
doing? (The dog is herding sheep.) Look at the back cover and talk about other things dogs do.

• Read the title and the table of contents to see what is in the text.
• Talk/walk through the pictures. Notice how animals can do many things. Discuss what 

animals do on each page. Bring words like blind, dog, everyone, herd, llama, police, sheep, 
wool, worm, work into the conversation.

• Before turning to page 12, ask students what they think a cat can do.
• Is this book fiction or non-fiction? How do you know? What is the difference?

Reading the Text

• Ask: What are some of the things good readers do? Model how to use picture, print and 
contextual cues. Read the cover and the title page together. 

• On pages 2–3, what are the two animals in the pictures? (sheep and llama) Look in the text for 
the first sound of sheep /sh/. Find the word. Find the word llama on page 3. 

• Look for the tricky words know and knew. Talk about the silent k. Then read the text together 
pointing to the words as they are read. Notice the questions and answers.

• On pages 4–5, discuss the pictures. Talk about the fact that some dogs work. Find the words 
police, herd, blind in the text. Check they look right and sound right. Read the text together to 
make sure it makes sense. Ask: Do you notice that some of the text is familiar? Which parts 
are repeated from the previous two pages? How do the repetitive parts help the text?  
(flow and predictability)

• Follow this pattern for each page discussing the pictures, what the different animals are and 
what they do before reading each page. Use the index to find more information about a llama. 

• Students ask a partner questions about the index, e.g. what page is the guide dog on?
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12 
After Reading

Check the accuracy of students’ predictions. Invite them to discuss the information.  
Prompt if needed.
• Students re-tell the text using the pictures on each page as a guide. They discuss the animals 

and what they do. 
• Discuss the ending and how useful cats can be. What do you think the author’s purpose was 

for writing the book? What have you learnt? 
• Discuss whether it is good for people to own or be close to animals. Why? What can animals 

teach people? What are the benefits or disadvantages? Prepare a class poster summarising and 
illustrating the points discussed.

Phonics

• Write the words knee, knew, knit, knot, know on the board to practise blending and 
segmenting the onsets and rimes together as a group, e.g. /kn/-ee, knee. Brainstorm more 
words with /kn/ to add to the list. e.g. knack, knob, knife

• Discuss the relationship between know and knew (present and past tense). 

Word Study

• Talk about the words do, into, know, our, see, they, what, who on the inside front cover. 
Read them together. Ask students to find and read these words in the book and discuss their 
meaning in context.

• On a piece of paper, students draw a picture of one of the animals in the book. They write 
the matching sentence from the text, e.g. page 4, What can a dog do? A dog can work for the 
police, everyone knows.

• Find the words that start with fl. ( flickering, flashlight, flicker, float/s, floating, flash) 
Discuss the two letters they start with, /f/ /l/ fl. Students think of more words starting with fl. 
(flame, flow, flip, fling)

• Talk about repetition and why the author uses this technique to give the text better flow and 
predictability. 

• Students listen and identify syllables in words and clap as they are spoken, e.g. eve/ry/one.  
Together listen for one-syllable words in the book to clap, e.g herd, blind. Have students clap 
two-syllable words, e.g. rid/ing; hors/es.

Fluency

• Model reading the text with expression noting the punctuation, rhyme, questions and 
repetitive parts. Students repeat after you.

 Writing

• Have students write a new text using the pattern of the text, e.g. What can horses do? A horse 
is for show jumping, everyone knows. They share this with a partner.

• Have students write about a pet animal they know. Include how to look after it, train it and 
what it can do. They illustrate and share with the group.
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LEVEL  

12
Where Is the Sun?
GOALS
Comprehension
Re-tell the text using the pictures on each page as a guide. Discuss where the sun  
is on each page.

Vocabulary
Focus High-frequency Words: away, from, if, other, there, we, where, your
Focus Content Words: clouds, daytime, Earth, moon, night, star, summer, sun,  
winter, world

Phonics
Letters and Sounds: Recognise and produce words that have the same vowel sound: short u
Words to Blend and Segment: bus, but, dust, must, sun

Fluency
Model reading a section of the text using expression and emphasis to convey information for students to repeat. 

The sun is always in 
our sky but we can’t 
always see it. Find out 
where it is.

Before Reading

• Ask students what they know about the sun. Read the title together. Ask: What does it mean? 
Can you see the sun in the picture on the cover? Is this sunset or sunrise? Are there ever times 
when we can’t see the sun? Discuss what students see in the picture on the title page. Notice 
the colours and shades of light from the sun. Look at the back cover. Notice how big the sun is 
in comparison to our Earth.

• Is this book fiction or non-fiction? How do you know? What is the difference?  
• Help students use the title of the book and cover illustration to make predictions about the 

text. Read the title and the table of contents to see how the text is organised.
• Talk/walk through the pictures. Notice the colours and sunlight. Discuss where the sun is on 

each page. Bring words like clouds, daytime, Earth, moon, night, star, summer, sun, winter, 
world into the conversation.

• Before turning to page 16, ask students how they think the text might end. 

Reading the Text

• Read the cover and the title page together. Read page 2 together. 
• On pages 4–5, ask: What are the different planets and where is the sun? Look for tricky words 

like special, closest. Break the words into chunks or syllables, e.g. clos-est. Students read the 
text together pointing to the words as they are read.

• Talk about the meaning of special and closest. Read the words together.
• Follow this pattern for each page, discussing the pictures and where the sun is before reading 

each page. 
• Predict the ending before turning to page 16. Look at the index and find the page where 

there is information about winter. Ask a partner questions about the index. e.g. What page is 
summer on?
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12 
After Reading

Check the accuracy of students’ predictions. Invite them to discuss the information. Prompt if 
needed.
• Students re-tell the text using the pictures on each page as a guide. Discuss where the sun is 

on each page.
• Discuss the ending and what it means. What do you think the author’s purpose was for writing 

the book? What have you learnt from this book? How can the sun always be there even if we 
can’t see it?

• Look at the design on the page numbers. What is it? What does this feature add to the book?

Phonics

• Write words bus, but, dust, must, sun on the board to practise blending and segmenting the 
onsets and rimes together as a group, e.g. /b/- us, bus. Brainstorm more words with /u/ to add 
to the list. (rust, bust, fun, tummy)

• Have students find the word Earth’s on page 4. Notice the apostrophe. What does it mean? 
(The sun is the star of the Earth so the apostrophe goes after Earth before the s.) Find more 
examples in the text: summer’s day and sun’s light on page 6. Practise using the possessive 
apostrophe and explaining its meaning with a partner. 

Word Study

• Talk about the words away, from, if, other, there, we, where, your on the inside front cover. 
Read them together. Ask students to find and read these words in the book. Discuss their 
meaning in context.

• Students draw a picture of something in the book. They write the matching sentence from the 
text, e.g. page 14, Sometimes the moon hides the sun in the daytime. The sun is still there.

• Have students find the words that tell where the sun is, e.g. behind, closest, there, further 
away, other side. Discuss the meaning of these words. Draw a web with the sun in the middle. 
Place the location words around the sun showing the closest to the furthest away by the 
position in relation to the sun. They can add more location words of their own.

• Ask: Why is the sun Earth’s special star? Does it look like a star? Make a seasons chart 
showing what you might see in each season. Include the sun even if it is covered by clouds.

• Have students think of opposites. e.g. day/night. They find the opposites to these words in the 
text: furthest, summer, cool, night time, dark. They read the sentences they are in. (closest, 
winter, warm, daytime, light)

• Students listen and identify syllables in words and clap as they are spoken, e.g. Ju/pi/ter. They 
listen for one-syllable words in the book to clap, e.g clouds, world. Have students clap two 
syllable words, e.g. al/ways, fur/ther.

Fluency

• Model reading a section of the text using expression and emphasis to convey information.

 Writing

• Have students write a new text using the pattern of the text, e.g. But where is the sun in 
autumn? It is hiding behind the clouds. They illustrate their story and share with a partner.

• Reread page 6. Have students tell or write about why sun is good for us and why too much sun 
is not good for our skin. What can you do to protect ourselves from too much sun? 
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12
Five Foolish Friends
GOALS
Comprehension
Discuss strategies for reading a play: What is a narrator? Which parts do  
the characters read? Predict what the play might be about.

Vocabulary
Focus High-frequency Words: back, five, four, give, must, one, two, walk
Focus Content Words: bridge, count, fishing, friend, home, idea, lost,  
someone, water, yell 

Phonics
Letters and Sounds: Recognise and produce words that begin with the same sound: /st/
Words to Blend and Segment: stand, stash, stick, still, sting

Fluency
Choral reading with students pointing to the words as they are read. 

This play shows how 
important it is to be 
able to count properly.

Before Reading

• Ask: What is a narrator? Which parts do the characters read? Listen to the title and the names 
of the author and illustrator. What do you notice about the title? (alliteration) Why would the 
author use this technique in the title? (Makes the text more interesting, imaginative and real.) 
Have they read other stories by Julie Ellis? What can they remember about them? 

• Students discuss what they see on the cover. Ask: How many characters are there? Could they 
be the five foolish friends? What does foolish mean? How do they look? (happy? friendly?) 
What could they be doing? 

• Help students to use the title and cover page illustration to make predictions about the play.
• Look at the title page illustration. Ask: What is the same or different in this picture compared 

to the cover? Where are the five friends now? What do you think might happen in the story?
• Talk/walk through the pictures. Discuss what is happening with the five friends on each page. 

Bring words like bridge, count, fishing, friend, home, idea, lost, someone, water, yell into the 
conversation. On page 15, have students predict the ending.

Reading the Text

• On the title page, read the title together and the names of the characters including the 
narrator. Ask: What are the characters doing? What clues in the picture tell you what might 
happen in the play? (fishing rods, hats, a bag)

• On pages 2–3, look at the picture. Ask: What are the five friends doing? Find the word plan 
in the narrator’s lines to confirm. What idea did they have? (fishing) Find the words idea and 
fishing. Where and when do they plan to meet? Read the parts together. 

• On pages 4–5, ask: Where are the five friends now? (fishing on the red bridge) Look for the 
word fishing in the text to confirm this. Read the narrator’s part to check that fishing makes 
sense. How are the five friends feeling? (happy with all their fish) Read what Friend 4 says. 
What does missing mean? Do you think one of the friends is missing? 

• Follow this pattern for each page up to page 14, using the illustration, text and contextual cues 
to read the words together. Change voices for the different characters. 

• Review the predictions made earlier, then turn the page to reveal the ending.
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After Reading

Check the accuracy of students’ predictions. Invite them to discuss the play. Prompt if needed. 
• Students re-tell the text using the pictures on each page as a guide. What did the five friends 

and Alex do on each page? 
• Reread the play together, then divide the class into seven characters including the narrator 

to read the parts together. If possible add actions. Did students like the ending? Why? Why is 
Foolish in the title? What made the friends seem foolish? 

• Discuss the back cover. Re-tell the play using those pictures.

Phonics

• Write the words stand, stash, stick, still, sting on the board to practise blending and 
segmenting the sounds together as a group, e.g. /st/ /a/ /nd/. Illustrate by touching the 
alphabet letters for each word as the sounds are made for the word. 

• Students think of more words starting with st to add to the list. Play a guessing game. e.g. I am 
thinking of something that is the opposite of go. (stop)

Word Study

• Talk about the words back, five, four, give, must, one, two, walk on the inside front cover of 
the book. Read them together. Ask students to find the words in the text. 

• Photocopy and print multiple sets of these flash cards and use them to play a spelling game in 
pairs. Discuss the meaning or use of each word, e.g. back means “not lost” on page 14.

• Find the word let’s on page 2. Discuss the contraction, what the apostrophe is for, what letter 
is missing and the expanded form (let us). Students find more examples of contractions in the 
book (let’s, I’ll, isn’t, don’t, that’s) and expand them.

• Discuss words that end in -ing. Record these on a chart, e.g. walk/walking; point/pointing; 
miss/missing. Add other verbs to the chart. (hug, fish, yell, shake) Remind students about the 
rule when the verb ends in e, drop the e before adding -ing.

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

Fluency

• Choral reading with students pointing to the words as they are read. Read the play as a 
readers’ theatre, taking character parts in groups of six or seven.

Writing

• Students summarise the events on a story map showing the setting (where), characters (who), 
actions (what) and reasons (why). They illustrate and share with a partner. 

• Students make a problem/events/solution three-column chart about the play. They illustrate 
and share with the class. Use the chart to re-tell the play as a story.
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Hungry Harry
GOALS
Comprehension
Is this book fiction or non-fiction? How do you know? What is the difference?  
Make predictions about the story from the title and front cover illustration.

Vocabulary
Focus High-frequency Words: ate, for, green, have, here, no, said, yes 
Focus Content Words: beans, cereal, cheese, face, hungry, next, nothing, nuts,  
plum, sausage

Phonics
Letters and Sounds: Identify and make rhyming words with long e, e.g. cheese/please;  
beans/green
Words to Blend and Segment: beans, cheese, eat, green, please

Fluency
Model fluent reading of a section of the text differentiating between questions and answers for students to repeat. 
Notice the repetitive parts. 

Harry is hungry but 
nothing his mother 
offers interests him. So 
he will be very hungry.

Before Reading

• Read the title. have students notice the alliteration. Listen to the names of the author and 
illustrator. Ask: Have they read any other stories by Sandy McKay?  Did you like reading 
them? (The Famous Writer) Together look at the cover picture. Students discuss what they see. 
Ask: What is Harry doing in the picture? (looking away from his food) Why? How would you 
describe Harry? Is this a fiction or non-fiction book? How do you know?

• Help students to use the title and cover illustration to make predictions about the story. 
• Look at the title page illustration. Ask: What is the same or different in this picture compared 

to the cover? Where is Harry now? How is he feeling? What do you think might happen?
•  Talk/walk through the pictures. Discuss what Harry or his Mum are doing on each page. 

Bring words like beans, cereal, cheese, face, hungry, next, nothing, nuts, plum, sausage into 
the conversation. On page 14, have students predict the ending.

Reading the Text

• Read the title and the names of the author and illustrator together. 
• On pages 2–3, look at the picture. Ask: Why does Harry look unhappy? What is he doing? Find 

the word screwed to confirm that he is screwing up his face. (Can you screw up your face?) 
• Find the words nothing, hungry and plum/s. Read the sentences together. Ask: Do these words 

look right and make sense? 
• On pages 4–5, ask: Where is Harry now? Notice the first sentence is repeated from page 2. 

How is Harry feeling? Why? (He doesn’t want sausages.) Find words in the text to confirm 
this. Read the words together. Repeat the last sentence. Ask: Is Harry really hungry? Why?

• Follow this pattern to page 14, using illustration, text and contextual cues to read the words 
together. Discuss how the repetitive parts help with reading the story. Ask: How do you use 
your voice for these parts? How do you read the questions? e.g. Not even a plum? on page 10.

• Review predictions. Turn the page to reveal the ending. Students discuss what they see in the 
illustration. Read the text together. Ask: Did you like the ending? 
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After Reading

Check the accuracy of students’ predictions. Invite them to discuss the story. Prompt if needed. 
• Have students suggest the genre of this story. They re-tell the text using the pictures on each 

page as a guide. What did Harry and his Mum do on each page? Why do you think Harry 
wouldn’t eat to start with? On page 8, do you think there was nothing else to eat in the house? 
Did Harry eat at the end? Who saved the day? (Gran) How did they all feel at the end of the 
story? Did you like the ending? Why? Write another page for what happened next?

• How do you think Mum was feeling when Harry didn’t like any of the food she offered? How 
do you think Harry felt when there was no food he wanted?

• If you were Harry, is there anything in the story you would have done differently? Write a 
sentence to explain and then share with the class.

• Discuss the different kinds of food on the back cover. Which food do you like and why?
• Reread the story together, emphasising the repetitive parts. 
• Make a two-column chart with the food and the reasons Harry didn’t want them, e.g. cereal/ 

for breakfast; nuts/for monkeys.
• Reread page 10, focusing on the punctuation. Review the purpose of the capital letters, full 

stops, commas, exclamation marks, question marks and dash. Read a line with and without 
punctuation marks to compare.

Phonics

• Have students look for words in the text to make rhymes, e.g. Mum/plum; No/Oh.
• Have students recognise words that have the same long e vowel sound. Write words beans, 

cheese, eat, green, please on the board to practise blending and segmenting the onsets and 
rimes together as a group, e.g. /b/- eans, beans. 

• Students brainstorm more words with long e to add to the list. (peas, knee, seen, green)

Word Study

• Talk about the words ate, for, green, have, here, no, said, yes. Read them together. Ask 
students to find the words in the text. Photocopy multiple sets of the flash cards from the 
inside front cover and use them to play a memory game in pairs. Discuss the meaning or use 
of each word in the book. e.g. yes is the opposite of no on page 2.

• Have students tell what faint means on page 14. What would happen to Harry if he really 
fainted? What does “Yoo! Hoo!” mean on page 14. How would you say it? Discuss what other 
words could be used instead? e.g. Hi there! Hellloooo! Anyone home?

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

Fluency

• Model fluent reading of a section of the text differentiating between questions and answers for 
students to repeat. They notice the repetitive parts.

Writing

•  Students make a timeline noting the events in the order of the story. They illustrate and label 
their timeline and use it to re-tell the story to the class. 

• Students write and illustrate a page for the story about what happened after Gran arrived. 
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Miss Twinkle, You Are a Star
GOALS
Comprehension
Re-tell the text using the pictures on each page as a guide. Discuss how the teacher  
is different on each page.

Vocabulary
Focus High-frequency Words: around, came, off, our, she, walk, well, went
Focus Content Words: cartwheels, circus, different, flips, spell, splits, star,  
stilts, teacher, toes

Phonics
Letters and Sounds: Recognise and produce words that end with -ell
Words to Blend and Segment: bell, fell, spell, tell, well

Fluency
Model fluent reading of a section of the text, emphasising the alliteration and descriptive words, for students to 
repeat. (e.g. stilts with stars)

Miss Twinkle is not 
at all like a normal 
teacher. Find out why.

Before Reading

• Listen to the title and the names of the author and illustrator. Ask: Have they read any other 
stories by Samantha Montgomerie? Did you like reading them? 

• Together look at the cover picture. Students discuss what they see? Ask: What is Miss Twinkle 
doing in the picture? Why are her eyes closed? How would you describe Miss Twinkle? (stylish, 
colourful, interesting, clever) Is this a fiction or non-fiction book? How do you know?

• Help students to use the title and cover illustration to make predictions about the story.
• Look at the title page illustration. Ask: What is the same or different in this picture compared 

to the cover? What is Miss Twinkle doing now? What do you think might happen in the story?
• Talk/walk through the pictures. Discuss what Miss Twinkle or the children are doing on each 

page. Ask: Is Miss Twinkle a good name for her? Why? Bring words like cartwheels, circus, 
different, flips, spell, splits, star, stilts, teacher, toes into the conversation. 

• On page 15, have students predict the ending.

Reading the Text

• Read the title together and the names of the author and illustrator. 
• On pages 2–3, look at the picture. Ask: What is Miss Twinkle doing? (spinning) What are the 

children thinking? (Their teacher is different.) Find the word different. How does it start? Will 
it be a long or short word? Read the sentences together. 

• On pages 4–5, ask: What is the child doing now? (spelling) Look for the word spell in the text 
to confirm this. Read the first sentence to check that spell makes sense. Ask: How is Miss 
Twinkle feeling? (happy) Find words in the text to confirm this. What words are in the speech 
bubble? How would she say them? Read the words together. Repeat the last sentence. Is this 
what other teachers usually say if you spell words correctly? 

• Follow this pattern for each page. Discuss how the alliteration and descriptive parts help 
with reading the story. How do you use your voice for these parts? Have students discuss the 
illustration on page 16.
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After Reading

Check the accuracy of students’ predictions. Invite them to discuss the story. Prompt if needed. 
• Read the text together. Ask: What type of genre is this story? Did you like the ending? Why? 

How would you read the sentence on page 16? What does the exclamation mark mean? Would 
you like Miss Twinkle to be your teacher? How would you describe her? 

• Students re-tell the text using the pictures on each page as a guide. Discuss how the teacher is 
different on each page. How did they feel at the end of the story? Did they like the ending?

• Discuss the back cover. Students practise re-telling the story to someone using these pictures.
• Reread the story together. Use interesting voices as you read the descriptive words.
• Talk about the meaning of “Ta-da!” Find interesting words in the story that are associated 

with a circus and with Miss Twinkle, e.g. flips, stilts, splits, spins, glittery, tip-toe. Have 
students listen to the sounds of the language as you say these words. 

• Discuss the meaning of pronouns and model using them. Relate the pronouns to the 
illustrations in the book. e.g. on page 2 our is used instead of “the children’s”; she is used 
instead of “Miss Twinkle”; other is used instead of saying the teachers’ names; you is used 
instead of the child’s name. Students find other pronouns and explain their meaning. 

• Reread page 4, focusing on the punctuation. Teach students the purpose of the capital letters, 
full stops, commas, exclamation marks and speech marks. 

Phonics

• Discuss the sounds of the -ell word ending. Write the words bell, fell, spell, tell, well on the 
board to practise blending and segmenting the onsets and rimes together as a group,  
e.g. /b /ell/. Illustrate using alphabet letters for each word and touching them as the sounds 
are made for the word. Brainstorm other words ending with -ell to write up on the board. 
Read them together. (sell, dell, yell) 

• Students test each other with “what am I” questions, e.g. I like to ring out. What am I? (bell)

Word Study

• Talk about the words around, came, off, our, she, walk, well, went. Read them together. 
Photocopy multiple sets of the flash cards and use them to play a spelling game in pairs.  
e.g. What word is the opposite of he or on? Discuss the meaning or use of each word. 

• Find the present tense to match the base verb. e.g. leap/leaps; spin/spins; walk/walks; cry/
cries; smile/smiles; shout/shouts; point/points. Make these into a two-column chart to read.

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

• Have students make a st- web with words from the story, e.g. star, stilts, stand, starts. 

Fluency

• Model fluent reading of a section of the text, emphasising the alliteration and descriptive 
words, for students to repeat. 

Writing

• Have students develop a character web for Miss Twinkle. They can use descriptive words to 
describe how she looks, acts and teaches. They draw her, too.

• Students make a two-column comparison chart of their teacher and Miss Twinkle. 
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Monkey Finds a Phone
GOALS
Comprehension
Making predictions: Help students to use the title and cover illustration to make  
predictions about the story. After reading, check on predictions made at the beginning.  

Vocabulary
Focus High-frequency Words: all, ate, had, made, saw, went, with, yellow
Focus Content Words: bananas, castle, children, gold, idea, king, message,  
monkey, phone, slide

Phonics
Letters and Sounds: Recognise and produce words that begin with the same sound: wr /r/
Words to Blend and Segment: wrap, wreck, write, wrong, wrote

Fluency
Choral reading with students pointing to the words as they are read.

Monkey gets up to 
mischief when he finds 
the king’s phone.

Before Reading

• Together look at the cover picture. Discuss what students see. Ask: What is Monkey doing in 
the picture? What is he holding? How would you describe the monkey? (happy? friendly?) 
What do you see in the background? (A castle) Who do you think lives there? 

• Read the title together. h
• Have students notice how /ph/ makes the /f/ sound. Read the names of the author and 

illustrator. Ask: Have they read any other stories by Samantha Montgomerie? Did you like 
reading them? Is this a fiction or non-fiction book? How do you know?

• Help students use the title and cover illustration to make predictions about the story.  
Ask: What is the same or different in the title page picture compared to the cover? What is 
Monkey doing now? What do you think might happen in the story?

• Talk/walk through the pictures. Discuss what is happening to Monkey, the king or the children 
on each page. Bring words like bananas, castle, children, gold, idea, king, message, monkey, 
phone, slide into the conversation. On page 14, have students predict the ending.

Reading the Text

• Read the title together and the names of the author and illustrator. 
• On pages 2–3, look at the picture and ask: What is Monkey doing? Find the word phone to 

confirm. Have students find the words king and grabbed. Do these make sense?  
• On pages 4–5, ask: What is Monkey’s idea? Look for the word message in the text to confirm 

that he is writing a message. Read the first two sentences to check that the word message 
makes sense. What does the message on the phone say? Read it together. How is Monkey 
feeling and why? On the last line what is the word in bold? How do you read it? (with 
emphasis) Read the last sentence together. Ask: Do you think Monkey should be sending texts 
on the king’s phone?

• Follow this pattern for each page up to page 15, using the illustration, text and contextual cues 
to read the words together.  Review the predictions for the ending, then turn the page to reveal 
the ending. Have students discuss what they see in the illustration. Read the text together. 
Ask: Did you like the ending? Why? How would you read the sentence?
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After Reading

Check the accuracy of students’ predictions. Invite them to discuss the story. Prompt if needed. 
• What type of genre is this story? Why might the author write this story? Why could it be a 

problem if monkeys take things in the real world? What sort of things might monkeys like the 
look of? (shiny things)

• Students re-tell the text using the pictures on each page as a guide. What did Monkey and/or 
the king do on each page? Why do you think Monkey grabbed the phone to start with? Did he 
know what he was doing? How did everyone feel at the end? Did you like the ending? Why?

• Discuss the back cover. Students order the pictures.
• Reread the story together. Discuss how the repetitive parts help with reading the story. How 

do you use your voice for these parts? Feel the rhythm as you read repetitive parts.
• Discuss the simile (a comparison using like or as) on page 7. They swung like monkeys all day. 

(comparing the children to monkeys) Find more similes in the text.  (pages 11, 15)
• Discuss the meaning of pronouns and model using them. Relate the pronouns to the 

illustrations in the book. e.g. he on page 2 used instead of “Monkey”. Have students find other 
pronouns in the book and explain their meaning. Discuss how the pronoun they changes in 
meaning on different pages. They refers to the monkey bars on page 6 and children on page 7. 

• Reread page 4, focusing on the punctuation. Discuss the purpose of the apostrophe, bold print 
and italics. 

Phonics

• Write the words wrap, wreck, write, wrong, wrote on the board to practise blending and 
segmenting the onsets and rimes together as a group, e.g. /wr/- ap, wrap. Students notice the 
silent w. Brainstorm more words starting with /wr/ to add to the list. 

• Talk about ph for phone. Ph is another way of writing the /f/ sound. Brainstorm other words 
with ph to write on the board and blend, e.g. telephone, photo, pharmacy.

Word Study

• Read the words all, ate, had, made, saw, went, with, yellow together. Ask students to find the 
words in the text. Discuss the meaning or use of each word in the book. e.g. all is used in all 
the way to the top meaning the pile of bananas went as high as the castle (page 10).

• Look at the word castle. Notice it has a silent t. Students think of other words like this. (thistle, 
listen, Christmas, whistle, fasten)

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

Fluency

• Choral reading with students pointing to the words as they are read.

Writing

• Students make a timeline noting the events in the story. They illustrate and label the timeline, 
then use it to re-tell  the story to the class.
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Mouse-deer and Tiger
GOALS
Comprehension
Summarise: Tell someone the main events from the story.

Vocabulary
Focus High-frequency Words: after, am, around, came, come, going, just, let
Focus Content Words: day, drink, hungry, lunch, mouse-deer, mouth, paw,  
river, thirsty, tiger 

Phonics
Letters and Sounds: Recognise and produce words that begin with the same sound: 
th voiced
Words to Blend and Segment: that, them, then, there, they

Fluency
Model reading of the text with expression, noting the punctuation and change of characters. Students repeat. 
What can be learnt from this story? 

This is a re-telling of 
a traditional story, 
showing that size 
and strength isn’t 
everything.

Before Reading

• Read the title and the names of the author and illustrator. Together look at the cover picture. 
Students discuss what they see. Ask: What are Tiger and Mouse-deer doing in the picture? 
How would you describe Mouse-deer? Why is it called Mouse-deer? (A mouse-deer is a small 
deer that is only as big as a mouse.)  How would you describe Tiger?

• Help students to use the title and cover illustration to make predictions about the story.
• Look at the title page illustration. Ask: What is the same or different in this picture compared 

to the cover? What is Mouse-deer doing now? What do you think might happen in the story?
• Talk/walk through the pictures. Students discuss what is happening to Mouse-deer and Tiger 

on each page. Bring words like day, drink, hungry, lunch, mouse-deer, mouth, paw, river, 
thirsty, tiger into the conversation. On page 14, have students predict the ending.

Reading the Text

• Read the title together and the names of the author and illustrator. 
• On pages 2–3, ask: What is Mouse-deer doing? Why do we drink? Find the words river, drink, 

thirsty to confirm. Where does Mouse-deer live? (Find the word forest.) Read the sentences 
together. Do these make sense? Who is watching Mouse-deer? 

• On pages 4–5, ask: Where are they now? Look for the word trees in the text to confirm this. 
Read the first sentence to check that trees makes sense. How is Tiger feeling? How do you 
know he is thirsty and hungry? How is Mouse-deer feeling and why? How do you know he is 
scared? (He might be eaten.) How do you know? (Look at the picture.) Students find words in 
the text to confirm this. Read the words together. 

• Follow this pattern for each page up to page 15, using the illustration, text and contextual cues 
to read the words together. How do you use your voice for these parts? 

•  Review the predictions, then turn the page to reveal the ending. Have students discuss what 
they see in the illustration. Read the text together. Ask: Did you like the ending? Why? Do you 
think Tiger has some things to learn?
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After Reading

Check the accuracy of students’ predictions. Invite them to discuss the story. Prompt if needed. 
• What type of genre is this story? (traditional story/fiction)
• Students re-tell the main events of the text using the pictures on each page as a guide. What 

did Mouse-deer and Tiger do on each page? Why do you think Tiger scared Mouse-deer to 
start with? How did Mouse-deer change Tiger’s mind about eating him for lunch? How did 
they all feel at the end of the story? Did you like the ending? Why?

• Often traditional stories have a moral. What can you learn from this one? 
• Discuss the back cover. Match the describing words to the characters.
• Reread the story together. Change your voice for the different characters taking note of the 

speech marks, question marks, ellipsis and bold print. Talk about the meaning of the ellipsis 
on page 7 (a pause for effect) and why some words are in bold. (emphasis on pages 7 and 14.

• Find the word can’t on page 12. Discuss the contraction, what the apostrophe is for, what letter 
is missing and the expanded form (can not). Students find more examples of contractions and 
expand them.

Phonics

• Write the words that, them, then, there, they on the board to practise blending and segmenting 
the onsets and rimes together as a group, e.g. /th/- at, that. Students notice that in these words 
the /th/ is voiced. Note that in the words such as think, thank and third the /th/ is not voiced.

Word Study

• Talk about the words after, am, around, came, come, going, just, let. Read them together. 
Photocopy multiple sets and use them to play a spelling game in pairs. Discuss the meaning or 
use of each word in the book. 

• Find the past tense to match the base verb. e.g. run/ran; push/pushed; cry/cried; growl/
growled; look/looked. Make these into a two-column chart to read.

• Find the adjectives in the text, e.g. on page 2, cool describes the water; on page 6, big describes 
Tiger’s paw and mouth. Have students think of other examples to add to the list. They make a 
two-column chart for the adjectives and the nouns that are described.

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

Fluency

• Model reading of the text with expression, noting the punctuation and change of characters. 
Students repeat after you. Ask: What can be learnt from this story?

Writing

• Students make a timeline noting the events in the story. They illustrate and label the timeline, 
then use it to re-tell  the story to the class.

• Students make a Problem/Events/Solution three-column chart about the story. They illustrate 
and share with the class.
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LEVEL  

12
Red’s Kennel
GOALS
Comprehension
Identify the sequence of events: What happened first, next etc.

Vocabulary
Focus High-frequency Words: did, could, help, little, only, please, that, well
Focus Content Words: door, fur, garden, house, idea, kennel, nail, possum,  
wave, window

Phonics
Letters and Sounds: Identify syllables in words and clap as they are spoken,  
e.g. ken-nel
Words to Blend and Segment: cannot, kennel, outside, possum, window

Fluency
Model fluent reading of the text with expression, attending to the punctuation and change of characters for 
students to repeat. Discuss the ending. Is it satisfying?

Red is AJ’s dog and he 
needs a new kennel as 
he grows bigger.

Before Reading

• Read the title. Have students notice the apostrophe in Red’s. The kennel belongs to the dog 
called Red. Read the names of the author and illustrator. Have students think of other stories 
by John Lockyer. Ask for their opinion of them. 

• Look at the cover picture. Discuss what they see. Ask: Why do you think the dog was called 
Red? What is Red doing in the picture? How would you describe the dog? Is this a fiction or 
non-fiction book? How do you know?

• Help students to use the title and cover illustration to make predictions about the story.  
Ask: What will the story be about?

• Talk/walk through the pictures. Discuss what is happening on each page. Bring words like 
door, fur, garden, house, idea, kennel, nail, possum, wave, window into the conversation. 

• On page 15, have students predict the ending.

Reading the Text

• Read the title together and the names of the author and illustrator. 
• On pages 2–3, ask: Who are the characters in the illustration? Find the names AJ, Dad and 

Red to confirm. What are they looking at? Find the word kennel to confirm. How are they 
feeling about the kennel? (Look at their faces.) Who made the kennel?  Read the sentences 
together. Ask: Why do you think the boy is called AJ? What could it stand for? What are  
your initials?

• On pages 4–5, ask: Who is in the kennel now? Look for the words in the text to confirm this. 
How is Red feeling? Look at his eyes. Does he want to chase a bird? What are Dad and AJ 
discussing? Read the words together. What is their good idea? (Make a door that only Red can 
open and not the other animals.)

• Follow this pattern for each page up to page 15. Review the predictions for the ending made 
earlier, then turn to page 16 to reveal the ending. Have students discuss what they see in the 
illustration. Read the text together. Ask: Did you like the ending? Why? How would you read 
the sentences. (Show how you would read in a laughing voice.)
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LEVEL  

12 
After Reading

Check the accuracy of students’ predictions. Invite them to discuss the story. Prompt if needed. 
• Students re-tell the story using the pictures on each page as a guide. What did Red, Dad and 

AJ do on each page? Why did all the animals come into the kennel to start with? How did Dad 
stop them? What happened to Dad? Why are they laughing at the end? How could Dad have 
changed the outcome or done things differently?

• Have students identify the sequence of events: What happened first, next etc.
• Look at the back cover. Tell the story from Red’s point of view. Use the illustrations to help you.
• Reread the story together. 
• Discuss the meaning of pronouns and model using them. Relate the pronouns to the 

illustrations in the book, e.g. on page 5, he used instead of “Red”; on page 14, they instead of 
“the boys”. Students find other pronouns in the book and explain their meaning.

• What can you say about the characters in the story? Make a Venn diagram to show similarities 
and differences between two of the characters.

• Reread page 13, focusing on the punctuation. Show students the purpose of the question 
marks and model how your voice changes for a question.

Phonics

• Write the words cannot, kennel, outside, possum, window on the board. Blend and segment 
the words by saying and clapping the syllables as they are spoken, e.g. ken-nel. Find more 
words in the text to divide into syllables.

• Look at the words laugh, laughing, laughed. Write them on the board. Students notice the 
letters gh sound like /f/. (Enough is another similar gh example to note.)

Word Study

• Talk about the words did, could, help, little, only, please, that, well and read them together. 
Ask students to find the words in the text. Photocopy multiple sets of the flash cards and use 
them to play a spelling game in pairs. Discuss the meaning or use of each word in the book. 

• Find the adjective bigger in the text on page 2. Explain that this is a comparative of big. 
Students think of other comparatives that can be used to describe something. 

• On a piece of paper, have students draw a picture from the story. They find the words in the 
story and write them and then read their sentence to a partner. 

Fluency

• Model fluent reading of the text with expression, attending to the punctuation and change of 
characters for students to repeat. Discuss the ending. Is it satisfying?

Writing

• Have students draw and write about a place for a cat, bird or possum to stay in.
• Students make a timeline noting the events in the story. They illustrate and label the timeline, 

then use it to re-tell  the story to the class.
• Students make a Problem/Events/Solution three-column chart about the story. They illustrate 

and share with the class.


